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Purpose of Study 
All children deserve the care and support they need to have the best start in life. Children learn and develop at a faster rate from birth to five years old than at any other 
time in their lives, so their experiences in early years have a major impact on their future life chances. A secure, safe, and happy childhood is important in its own right. 
Good parenting and high-quality early learning provide the foundation children need to fulfil their potential. The EYFS promotes teaching and learning to ensure children’s 
‘school readiness’ and gives children the right foundation for good future progress through school and life.  

 
Aims 
At Brownlow Fold Primary School we are committed to providing a high quality Early Years education which gives children a secure and confident start to their school life 

and nurtures a lifelong love of learning. We are fully committed to the purpose and aims of the statutory framework for the Early Years Foundation Stage. 

 

We aim to – 

 

• Provide a stimulating, child-centred curriculum, which inspires pupils to learn.  

• Promote challenge in a safe and nurturing environment. 

• Develop pupils that are confident, resilient, self-assured learners with excellent attitudes to learning. 

• Work collaboratively with all stakeholders (home / school /child / governors / community). 

• Ensure that pupils are safe and feel safe at all times.  

• Encourage curiosity, enthusiasm and independence. 

• Engender within school a caring and sharing ethos where children, parents and staff feel welcome, valued and respected. 

• Teach children to respect each other and themselves. 

 
Curriculum Design, Methodology, Pedagogy and Teaching Approaches 
Our EYFS curriculum and approach to learning is guided by the EYFS Statutory Framework. The EYFS is about what children learn, as well as how they learn. Our effective 
practice is a mix of different approaches taken from research, experience and professional development creating a wider understanding of the unique child and their needs. 
Children learn through play, by adults modelling, by observing each other and through adult-guided learning. These strategies underpin our curriculum and can be seen within 
our practise. 
 
There are seven areas of learning and development within the early years; these are split into the prime and specific areas. The prime areas are: communication and language, 
physical development and personal, social and emotional development. These three prime areas reflect the key skills all children need to develop and learn effectively, and 
ensure that when they leave Reception, they are ready for the move to school. We focus strongly on the three prime areas, as we know they are the basis for successful 



learning in the specific areas.  The four specific areas are: literacy, mathematics, understanding the world and expressive arts and design.  All seven areas of learning and 
development are important and inter-connected through our progressively mapped and sequenced EYFS curriculum which is carefully aligned with our Key Stage One and 
Two curriculum and national curriculum subjects. 
 
Each area of learning and development is implemented through planned, purposeful play and through a mix of adult-led and child-initiated activity. Play is essential for 
children’s development, building their confidence as they learn to explore, to think about problems, and relate to others.  Children learn by leading their own play, and by 
taking part in play which is guided by adults. Our EYFS team respond to each child’s emerging needs and interests, guiding their development through warm, positive 
interactions. In planning and guiding children’s activities, adults will reflect on the different ways that children learn and incorporate these into their practice.   
 
There are three characteristics of effective teaching and learning which underpin our curriculum: playing and exploring - children investigate and experience things, and ‘have 
a go’; active learning - children concentrate and keep on trying if they encounter difficulties, and enjoy achievements; creating and thinking critically - children have and 
develop their own ideas, make links between ideas, and develop strategies for doing things. 
 
Our curriculum is developed to prioritise sequential, progressive learning, where pupils know more and can do more, building on what they have been previously taught. It is 
also designed to be responsive to the needs of our children, families and community. 
 
We believe that in order for children to succeed during their time in primary education, the time spent in EYFS year must provide every child with an excellent start to school 
life. The Reception day allows the children to fully explore our continuous provision and also includes short and specific lessons. There are focused lessons in phonics, reading, 
writing and mathematics every day alongside topic-based lessons to support their developing understanding of the world around them.  This rich learning environment 
provides every one of our pupils with the core skills and knowledge they need to succeed.  We know that the youngest members of our school community thrive when they 
are a part of the wider school and this provides them with many opportunities to learn and grow from their older peers; our reception children learn our whole school routines 
and join the whole school for assemblies, playtimes, lunchtimes. 

 
EYFS Principles of Direct Instruction  

Review: 
Each lesson contains a short 
review of previous learning 
to strengthen connections 

and recall. 

 

Modelling & Explanations: 
Models and worked 

examples are provided to 
demonstrate learning in 

action (I DO) 

 

Guided Practice: 
Practice is guided by the 

teacher as pupils begin to 
practice new learning. 

Teachers offer support and 
prompts (WE DO) 

 

Checking for Understanding: 
The teachers continuously 
check for understanding by 
asking questions and giving 

feedback.  
 

 

Independent Practice: 
The teacher monitors 
independent practice, 

ensuring learning become 
automatic (YOU DO) 

 



Small Steps:  
New material is presented in 

small steps with 
opportunities to practise, 

reducing cognitive overload. 

 

Questioning: 
Children are asked lots of 
questions and responses 

checked for pupil 
understanding. 

 

Scaffolding: 
The teacher provides 

temporary support and 
scaffolds for difficult tasks 

which is gradually removed.  

 

High Success Rate: 
Aim for a high success rate 
during instruction to build 

confidence and to promote 
motivation. 

  

Review:  
The teacher facilitates daily, 

weekly and monthly retrieval 
practice to strengthen 

knowledge and promote 
automatic recall.  

 

 
Strategic Focus: 
At Brownlow Fold, the strategic goal across EYFS is achievement for all. The strategic goal for the Early Years Foundation Stage is to give every child the best possible start in 

life by ensuring they are healthy, safe, and ready for school. This is achieved by improving the quality, and accessibility of the early years education and care we provide, 

and ensuring all children, especially those from disadvantaged backgrounds, have equal opportunities to succeed. Key objectives include promoting good physical and 

emotional development, making sure children have the necessary skills for reception and key stage one. 

 
Addressing the Needs of the Bottom 20% in Reading 
At Brownlow Fold we place a particular emphasis on supporting the lowest 20% of readers. Without secure reading skills, pupils risk falling behind across all areas of 

learning. Early identification and intervention ensure that children receive the support they need to close gaps, build confidence, and develop positive attitudes towards 

reading. Through early identification of our bottom 20% readers we will provide additional opportunities for shared reading and additional adult interactions to support and 

deepen development. Reading home reading and library books together. Explicitly ensuring that this group of children have access to high quality interactions every day. 

Additional 1:1 phonics time for practise and application. We will focus on targeted interventions like small group or 1:1 phonics, personalise the curriculum through 

adaptive teaching, and build strong partnerships with parents. We will ensure a language-rich environment and vocabulary rich environment is provided alongside explicit 

teaching opportunities to best support our children.  

Key features of our approach to support the bottom 20% readers: 

• Systematic use of assessment – to monitor progress closely and highlight gaps in knowledge and skills. 
• Structured interventions – including additional phonics, precision teaching, and reading opportunities tailored to need. 
• Skilled adult support – deploying trained staff to deliver intensive, high-quality teaching. 
• Motivation and engagement – fostering positive attitudes to reading through carefully chosen texts that are both accessible and enjoyable. 
• 1:1 readers – priority for bottom 20% readers - ensuring children consolidate their phonics knowledge, apply skills in context, and move towards becoming fluent, 

confident readers who enjoy books and stories. 



Adaptive teaching In EYFS 

Cognition and Learning Communication and Interaction Social, Emotional and Mental 

Health 

Sensory and/or Physical Needs 

Visuals on lanyards are used to support play. 

Using now and next boards. 

Visual timetables referred to throughout the day. 

Revisiting, reviewing and retrieving knowledge and 

skills happens regularly in EYFS. 

Positive praise for the smallest achievements. 

Promoting a growth mind-set. 

We use a range of teaching and learning styles. 

We have levelled provision which is inclusive and 

accessible for all. 

Following the children’s interests to gain their full 

potential when learning new skills. 

Creating a nurturing environment where the children 

feel safe and happy. 

All staff continuously developing their own awareness 

and understanding of SEND through CPD. 

Motivate and challenge learners – so they can 

independently excel and achieve. 

Building relationships with families and sharing good 

practise with families to support SEND at home. 

Focus on children’s wellbeing. 

The voice of the child is present in assessments. 

Staff complete detailed observations to gain a full 

understanding of the children. 

 

Gestures, visuals and objects are used to support 

children with communication skills. 

Programmes such as Wellcomm, ELKLAN, 

Nursery/Reception narrative and Language through 

listening are all programmes which are used 

throughout EYFS to support children with SEND. 

Visuals on lanyards are used to support play. 

Vocabulary displayed in the learning environment to 

support staff with supporting children’s language 

development (specific to each child). 

Positive praise for the smallest achievements. 

High quality interactions between adults and children. 

 

 

Using now and next boards. 

Visual timetables referred to throughout the day. 

Positive praise for the smallest achievements. 

Creating a nurturing environment where the children 

feel safe and happy. 

 

We have levelled provision which is inclusive and 

accessible for all. 

Quiet spaces available. 

Sensory toys available. 

Creating a nurturing environment where the children 

feel safe and happy. 

 

Explicit Teaching of Vocabulary                                                                                                                                                                                               
The development of children’s spoken language underpins all seven areas of learning and development. Children’s back-and-forth interactions from an early age form the 
foundations for language and cognitive development. The quantity and quality of the conversations they have with adults and peers throughout the day in a language-rich 
environment is crucial. By commenting on what children are interested in or doing, and echoing back what they say with new vocabulary added, practitioners will build 
children's language effectively. Reading frequently to children, and engaging them actively in stories, non-fiction, rhymes and poems, and then providing them with 
extensive opportunities to use and embed new words in a range of contexts, will give children the opportunity to thrive. Through conversation, storytelling and role play, 
where children share their ideas with support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable 
using a rich range of vocabulary and language structures. 

 



We include tier 2 vocabulary in our curriculum to link alongside the texts we cover to ensure that all children are exposed to a more varied vocabulary. This vocabulary is 
introduced and taught explicitly. 
 
We know that oracy is a life skill and pivotal in improving educational outcomes, economic viability, literacy, and emotional skills as well as developing personal development 
(well-being, self-esteem, confidence, citizenship). The ability to communicate effectively is a fundamental ingredient to success in both early years and beyond. 

Oracy                                                                                                                                                                                                                                                  
The need for high-quality oracy provision in the Early Years Foundation Stage is more important than ever. An explicit and deliberate focus on developing children’s oracy 
skills, including teaching and modelling language, vocabulary, and social communication skills and creating thoughtful opportunities for collaborative talk can set children up 
for success through the rest of their schooling.  

While all children benefit from opportunities to learn to and through talk, listening and communication in the Early Years, some studies suggest these opportunities are 
particularly beneficial to children from socio-economically disadvantaged backgrounds. 

Make every conversation count                                                                                                                                                                                                                                                                             
The Early Years classroom is full of opportunities for meaningful talk — from spontaneous conversations during continuous provision to more structured moments like circle 
time and story time. These interactions play a vital role in children’s language development and understanding of the world around them. 

One approach which makes the most of these moments is Sustained Shared Thinking. This strategy involves adults and children working together in conversation to explore 
ideas, solve problems, and make connections. Through thoughtful questioning, encouragement, and speculative talk, practitioners help children develop their thinking. 

Oracy EYFS Outcomes 

 

 

 

 

 

 

 

Early Learning Goals  

• Communication and Language: Listening and Attention- Children listen attentively in a range of situations. They listen to stories, accurately 
anticipating key events and respond to what they hear with relevant comments, questions or actions. They give their attention to what others 
say and respond appropriately, while engaged in another activity. 

• Communication and Language: Understanding- Children follow instructions involving several ideas or actions. They answer ‘how’ and ‘why 
'questions about their experiences and in response to stories or events. 

• Communication and Language: Speaking- Children express themselves effectively, showing awareness of listeners’ needs. They use past, present 
and future forms accurately when talking about events that have happened or are to happen in the future. They develop their ownnarratives and 
explanations by connecting ideas or events. 





ShREC Approach 

Sh: Share attention  
This involves being at the child’s level, paying close attention to what they are focused on and being present in the moment together.  
In doing this, you show the child that you have a genuine interest in what they are doing, and it is a great way to build a relationship with them. Being on their level allows 
you to focus clearly on what they look at, do and say, whilst also allowing the most organic situation for conversation to take place. 
 
R: Respond 
This includes following the child’s lead and also responding to their non-verbal and verbal communication. You could comment on what they can see, hear or feel, 
modelling language or new vocabulary. It could also involve you narrating their activity or making links between the current situation and a previous one. 

E: Expand  
This might include repeating what the child says and building on it by adding more words to turn it into a sentence, being aware that you are following the pupil’s lead and 
not forcing them to repeat you. 
Additional guidance from the EEF details how educators can support progress by pitching their responses just above where the pupil is currently working, for example, ‘if a 
child gives a one-word response such as ‘dog’, the adult should expand on what they say by repeating and building on this utterance by adding a few more words: ‘Yes, it’s a 
dog. A big/small/friendly/brown dog!’. 

C: Conversation   
This includes having extended back-and-forth interactions where you give children time to listen, process and reply. Modelling and scaffolding conversation skills involve 
giving pupils ample opportunities to talk, receive feedback, ask questions, lead discussions and share ideas.  
The EEF encourages educators to use open questions to invite pupils to expand on their ideas. 



 

Snack and chat 

“Snack and chat” in EYFS is a purposeful, relaxed time where children share a snack while engaging in meaningful back-and-forth conversations with adults and peers. This 
routine supports language development by creating natural opportunities for children to express ideas, listen to others, build vocabulary, and develop conversational skills. 
Staff model turn-taking, ask open-ended questions, and encourage children to talk about their experiences, helping to strengthen communication, confidence, and social 
interaction in a familiar, nurturing context. 



Sustained shared thinking 

Sustained Shared Thinking helps children to develop their thinking skills as they are encouraged to be curious, think critically and problem solve. This 

positively impacts their overall learning and development as children engage in deeper thinking in all areas of learning. Sustained shared thinking is when two 

or more individuals 'work together' in an intellectual way. It can happen between a child and a practitioner or between two children. 

There are many ways to support sustained shared thinking in settings and these can include an adult: 

showing genuine interest 

respecting children's own decisions and choices and inviting them to elaborate 

using encouragement to further thinking 

offering an alternative viewpoint 

It can be useful to use questioning to help encourage children's reflection and extend their thinking. 



Questions could include: 

eciproccati"t 

EYFS Communication Champions 

Here we have our EYFS champions. 

These children have been selected to be Communication Champions because: 

*They model good use of language to their peers.

*They help their peers to communicate their needs.

*They model good turn-taking.

*They model good listening.

How could 

you f i"d out? How do you 

kNW? 

Cea" you tell 

me more? 



Throughout this year, the champions will work with Miss Morris to support our development of communication across EYFS. 

 
Early Years Intent      
 
At Brownlow Fold Primary School, we provide our children with a curriculum that is developed to prioritise sequential, progressive learning, where pupils know more and can 
do more, building on what they have been previously taught. It is also designed to be responsive to the needs of our children, families and community. Every child is unique 
individual and we celebrate and respect our differences within the school community. The ability to learn is underpinned by the teaching of basic skills, knowledge and values 
that equips our children for their future successes. We inspire our children to become accomplished, happy individuals, ready to reach their full potential in an ever-changing 
world. Our EYFS curriculum recognises children’s prior learning and various starting points, and creates a holistic curriculum that maximises cross-curricular links and builds 
strong foundations for their future. We enable children to succeed through cooperative and collaborative learning principles. As such, there is a strong emphasis on the Prime 
Areas of learning; Personal, Social and Emotional Development and Communication and Language, including oracy. At Brownlow Fold Primary School, we recognise that oracy 
not only improves academic outcomes, but is a life skill to ensure success beyond school, in life and future employment. Oracy develops children’s thinking and understanding, 
which in turn promotes self- confidence, resilience and empathy which support the child’s well-being. Enabling, high quality and warm environments, skilful adult interactions 
support the children as they begin to link learning to their play and exploration right from the start. We believe that high level engagement ensures high level attainment. We 
therefore provide an engaging curriculum that maximises opportunities for meaningful cross-curricular links and learning experiences, as well as promoting the unique child 
by offering extended periods of play and sustained thinking. By the end of the Reception year, our intent is to ensure that all children make at least good progress from their 
starting points are equipped with the skills and knowledge to have a smooth transition into Year 1. 
 

Early Years Implementation 
 
At Brownlow Fold Primary School we create an inclusive, happy, safe, nurturing and supportive environment which stimulates the children’s curiosity and sustains a desire 
to learn, with an appreciation of the unique gifts and talents of both themselves and their peers. We foster a sense of ‘awe and wonder’ in the world, through our rich 
cultural capital opportunities, so that our children can define and achieve their dreams and ambitions for the future. We deliver a flexible, imaginative, broad, balanced and 
relevant curriculum and we recognise the impact that well-developed personal skills can have on the academic success and well-being of our children. They play a vital role 
in developing the ability of learners to enjoy and reflect on their learning across the curriculum. We apply our highest expectations of teaching and learning, taking into 
account the most effective research based approaches to support all of our children to know more, remember more and apply more of our curriculum. These high 
expectations are linked explicitly and progressively to Receptions end points, whilst looking ahead to year 1 and all subject areas. We inspire a love and appreciation of both 
individual and collaborative learning in the pursuit of knowledge and the application of skills. We work hard to develop positive relationships with our parents and carers 
and play our part within the community. We endorse a ‘Growth Mind-set’ theory at Brownlow Fold has proven a great way to help our pupils become engaged with 
learning. We teach the children to love challenges, be intrigued by mistakes, enjoy effort, and keep on learning, even when they find work challenging. 

 

 

 



Early Years Impact     

We have robust assessment systems which incorporate the following to measure impact: 

• Baseline assessments - informed by transition from nursery to reception. Staff visit children in nursery settings and use transition paperwork from school and the LA 
to gain an understanding of the whole child and where they are at.  

• During the first half term, all staff use ongoing assessments, observations and conversations with the child to develop a baseline assessment. This identifies each 
individual’s starting points in all areas so we can plan experiences to ensure progress.  

• The RBA (Statutory Reception Baseline Assessment) This assessment focuses on ‘Language, Communication and Literacy,’ and ‘Mathematics.’ The purpose of this is 
to show the progress children make from Reception until the end of KS2.  

• Children in Reception also complete the Brownlow Fold baseline assessment to give us a clear starting point for learning.  

• Staff are trained in delivering WellComm interventions for those children who need a more specific individual intervention based on identified needs in 
communication and language. 

• Regular and ongoing assessment and professional dialogue between Early Years staff enables the children to meet high expectations and show good progress. This 
is recorded and analysed in line with the whole school assessment cycle. At the end of the academic year, the children in Reception are assessed against the EYFSP, 
this data is shared with the local authority. 

• Observations are used to inform weekly planning and identify children’s next steps. Practitioners draw on their knowledge of the child and their own expert 
professional judgements through discussions with other practitioners, photographs and physical examples such as a child’s drawing / mark making.  

• Monitoring of teaching and learning is rigorous and in turn supports staff and children’s progress as well as providing clear steps for professional development. 

• A focus on professional development for staff ensures that our practitioners are up to date with their training and allows for the delivery of our teaching to be as up 

to date and meet the needs of all children in our care. 

 

 

 

 

 









• Circle time 

• Snack time 

• Tooth brushing 

• Simple routines with visual support 

• Modelling from adults 

• Turn taking games 

• Role play 

• Collaborative play 

• Outdoor play 

 
How this progressively looks throughout the year: 

 Autumn Spring Summer 

Self-Regulation Settling into routines 
Following simple instructions 

Using visual timetables 
Naming emotions 

Adult modelling – self regulation 

Begin to use strategies to manage emotions 
Waiting for turns in small group games 

Problem solving with adult support 

Greater independence in managing emotions 
and behaviour 

Anticipating and preparing for transitions 
Using words to explain feelings 

Negotiating with peers 

Managing Self Learning to wash hands, use the toilet, 
putting on a coat with support 

Snack time routines – making healthy 
choices 

Encouragement to try new activities and 
persevere 

Growing independence when toileting, 
dressing and self-care 

Exploring healthy lifestyle (food, exercise, 
sleep, screen time) 

Begin to talk about remaining safe 

Confidence in self-care and healthy habits 
Persevere with challenges 

Show pride in achievements 
Begin to set simple goals for learning and 

play 

Building Relationships Making new friends 
Learning names 

Playing alongside others 
Adults modelling – sharing 

Stories linked to friendships 

Cooperative play 
Role play 

Small group games 
Begin to solve conflicts with adult support 

Learning to recognise and respect others and 
their feelings 

Confidence in group play 
Showing turn taking and teamwork 

Solve conflicts with less support 
Value others opinions 

Prepare for a new class/school. 

 
 
 
 
 
 
 











marks as well as 
numerals.  

Compare quantities 
using language: ‘more 

than’, ‘fewer than’. 
Solve real world 

mathematical 
problems with 

numbers up to 5. 

Reception 
ELG: 

Number: 
*Have a deep understanding of number to 10, including the composition of each number.  
*Subitise (recognise quantities without counting) up to 5.  
*Automatically recall (without reference to rhymes, counting or other aids) number bonds up to 5 (including subtraction facts) and some number bonds to 10, 
including double facts.  
Numerical Patterns: 
*Verbally count beyond 20, recognising the pattern of the counting system.  
*Compare quantities up to 10 in different contexts, recognising when one quantity is greater than, less than or the same as the other quantity.  
*Explore and represent patterns within numbers up to 10, including evens and odds, double facts and how quantities can be distributed equally. 

 
White Rose Maths 

AUTUMN SPRING SUMMER 

Comparison 1 - More than, fewer than, same 

Shape, space and measure 1 - Explore and build 

with shapes and objects 

Pattern 1 - Explore repeats 

Counting 1 - Hear and say number names 

Counting 2 - Begin to order number names 

Subitising 1 - I see 1,2,3 

Pattern 2 - Join in with repeats 

Shape, space and measure 2 - Explore position 
and space 

Subitising 2 – Show me 1,2,3 
Counting 3 – Move and label 1,2,3 
Shape, space and measure 3 – Explore position 
and routes 
Pattern 3 – Explore own first patterns 
Counting 4 – Take and give 1,2,3 
Shape, space and measure 4 – Match, talk, push 
and pull 
Subitising 3 – Talk about dots 
Comparison 2 – Compare and sort collections 

Pattern 4 – Lead on own repeats 
Shape, space and measure 5 – Start to puzzle 
Pattern 5 – Making patterns together 
Subitising 4 – Make games and actions 
Counting 5 – Show me 5 
Pattern 6 – My own pattern 
Counting 6 – Stop at 1,2,3,4,5 
Comparison 3 – Match, sort, compare 

 
 
 
 











children the opportunity to thrive. Through conversation, story-telling and role play, where children share their ideas with 
support and modelling from their teacher, and sensitive questioning that invites them to elaborate, children become comfortable 
using a rich range of vocabulary and language structures. 

Prior Learning  
3-4 year olds 

• Understand a question or instruction that has two parts, such as: “Get your coat and wait at the door”. 

• Sing a large repertoire of songs. 

• Use talk to organise themselves and their play: “Let’s go on a bus... you sit there... I’ll be the driver.” 

• Pay attention to more than one thing at a time, which can be difficult 

• Develop their communication but may continue to have problems with irregular tenses and plurals, such as ‘runned’ for ‘ran’, ‘swimmed’ for 

‘swam’. 

• Use longer sentences of four to six words. 

• Start a conversation with an adult or a friend and continue it for many turns 

• Enjoy listening to longer stories and can remember much of what happens. 

• Know many rhymes, be able to talk about familiar books, and be able to tell a long story 

• Use a wider range of vocabulary 

• Develop their pronunciation but may have problems saying: • some sounds: r, j, th, ch, and sh • multi-syllabic words such as ‘pterodactyl’, 

‘planetarium’ or ‘hippopotamus’ 

• Understand ‘why’ questions, like: “Why do you think the caterpillar got so fat?” 

Be able to express a point of view and to debate when they disagree with an adult or a friend, using words as well as actions 

Strands: 
 

Listening, Attention 
and Understanding 

 
Speaking 

 
 
 
 
 
 

 

Engage in story times. 
 
Listen carefully to 
rhymes and songs, 
paying attention to 
how they sound. 
 
Understand how to 
listen carefully and 
why listening is 
important. 
 
Learn new vocabulary.  

Listen to and talk about 
stories to build 
familiarity and 
understanding. 
 
Learn rhymes, poems 
and songs. 
 
Use new vocabulary 
through the day.  

Develop social phrases. 
 
Use new vocabulary in 
different contexts. 
 
Ask questions to find 
out more and to check 
they understand what 
has been said to them. 
 
Articulate their ideas 
and thoughts in well-
formed sentences 
 
Describe events in 
some detail. 
 
Use talk to help work 
out problems and 
organise thinking and 

Retell the story, once 
they have developed a 
deep familiarity with 
the text; some as exact 
repetition and some in 
their own words. 
 
Engage in non-fiction 
books. 
 
Listen to and talk about 
selected non-fiction to 
develop a deep 
familiarity with new 
knowledge and 
vocabulary. 
 
Connect one idea or 
action to another using 
a range of connectives.  

ELG: 
  
Listening, Attention and Understanding 
 
*Listen attentively and respond to what they 
hear with relevant questions, comments and 
actions when being read to and during 
*Make comments about what they have heard 
and ask questions to clarify their 
understanding.  
*Hold conversation when engaged in back-
and-forth exchanges with their teacher and 
peers.  

Speaking 

*Participate in small group, class and one-to-
one discussions, offering their own ideas, using 
recently introduced vocabulary.  



activities explain how 
things work and why 
they might happen.  

*Offer explanations for why things might 
happen, making use of recently introduced 
vocabulary from stories, non-fiction, rhymes 
and poems when appropriate.  
*Express their ideas and feelings about their 
experiences using full sentences, including use 
of past, present and future tenses and making 
use of conjunctions, with 

 

 

 

 

 

 

 

 

 

 

 

 

 





 
Managing 

Self 
 

Building 
Relationships 

 
 
 
  

Manage their own 
needs 

 
 
  

Think about the 
perspectives of others. 

Show resilience and 
perseverance in the face 
of challenge. 

*Set and work towards simple goals, being able to 
wait for what they want and control their 
immediate impulses when appropriate.  
*Give focused attention to what the teacher says, 
responding appropriately even when engaged in 
activity, and show an ability to follow instructions 
involving several ideas or actions. 
Managing self 
*Be confident to try new activities and show 
independence, resilience and perseverance in the 
face of challenge.  
*Explain the reasons for rules, know right from 
wrong and try to behave accordingly.  
*Manage their own basic hygiene and personal 
needs, including dressing, going to the toilet and 
understanding the importance of healthy food 
choices.  
Building Relationships  
*Work and play cooperatively and take turns with 
others.  
*Form positive attachments to adults and 
friendships with peers.  
*Show sensitivity to their own and to others’ 
needs.  

 

 

 

 

 

 

 





 
Gross Motor Skills 

 
Fine Motor Skills 

Revise and refine the 
fundamental 
movement skills they 
have already acquired: 
- rolling- crawling - 
walking - jumping - 
running - hopping - 
skipping – climbing 
 
Further develop the 
skills they need to 
manage the school day 
successfully: lining up 
and queuing 
- mealtimes 
- personal hygiene 
 
Use their core muscle 
strength to achieve a 
good posture when 
sitting at a table or 
sitting on the floor. 
 
 
  

Develop the overall 
body strength, co-
ordination, balance 
and agility needed to 
engage successfully 
with future physical 
education sessions 
and other physical 
disciplines including 
dance, gymnastics, 
sport and swimming  

Progress towards a 
more fluent style of 
moving, with 
developing control and 
grace. 

Develop their small 
motor skills so that they 
can use a range of tools 
competently, safely and 
confidently. Suggested 
tools: pencils for 
drawing and writing, 
paintbrushes, scissors, 
knives, forks and 
spoons.  

Know/Talk about the 
different factors that 
support their overall 
health and wellbeing: 
regular physical 
activity/ healthy 
eating/ 
toothbrushing/ 
sensible amounts of 
screen time/ good 
sleep routine 

Develop overall body-
strength, balance, co-
ordination and agility. 

Develop the 
foundations of a 
handwriting style 
which is fast, 
accurate and 
efficient. 

Combine different 
movements with ease 
and fluency.  

Confidently and safely 
use a range of large and 
small apparatus indoors 
and outside, alone and 
in a group. 

Further develop and 
refine a range of ball 
skills including: 
throwing, catching, 
kicking, passing, 
batting, and aiming.  

Develop confidence, 
competence, precision 
and accuracy when 
engaging in activities 
that involve a ball 

ELG:  
Gross Motor Skills  
Negotiate space and obstacles safely, with 
consideration for themselves and others.  
Demonstrate strength, balance and coordination 
when playing.  
Move energetically, such as running, jumping, 
dancing, hopping, skipping and climbing. 
 
Fine Motor Skills  
Hold a pencil effectively in preparation for fluent 
writing – using the tripod grip in almost all cases.  
Use a range of small tools, including scissors, 
paintbrushes and cutlery.  
Begin to show accuracy and care when drawing.  
 
  

 

 

 

 

 





 
 

 

and say sounds for 
them. 

 
 
 
 
 

a capital letter and full 
stop 

 

Say a sound for each letter in the alphabet and 
at least 10 digraphs.  
Read words consistent with their phonic 
knowledge by sound-blending.  
Read aloud simple sentences and books that are 
consistent with their phonic knowledge, 
including some common exception words.  
Writing:  
Write recognisable letters, most of which are 
correctly formed  
Spell words by identifying sounds in them and 
representing the sounds with a letter or letters.  
Write simple phrases and sentences that can be 
read by others.  

RWI Phonics  
 
 
 

 

Group B 
Read 25 Set 1 
single letter sounds 
Learn to blend: 
Word Time 1.1 to 
1.4 Spell using Fred 
Fingers 

Group C 

Read 25 Set 1 
single letter 
sounds speedily 
Blend 
independently 
using Phonics 
Green Word cards: 
Word Time 1.1 to 
1.5 Spell using Fred 
Fingers 

Ditty 
Read Set 1 Special 
Friends Read Word 
Time 1.6 words 
(words with Special 
Friends) Review 
Word Time 1.1 to 
1.5 Read 3-sound 
nonsense words 
Spell using Fred 
Fingers 

Red 

Review Set 1 
sounds speedily 
Read Word Time 
1.7 words (words 
with double 
consonants and 4- 
and 5-sound 
words) Review 
Word Time 1.1 to 
1.6 Read 3 and 4 
sound nonsense 
words Spell using 
Fred Fingers 

Green 
Read Set 2 sounds and matching Phonics 
Green Words including longer words 
Review Set 1 Phonics Green Words Read 
nonsense words Spell using Fred Fingers 

 

 

 





informal language like 
‘pointy’, ‘spotty’, ‘blobs’, 

etc. 
 

 

Compare quantities 
using language: ‘more 
than’, ‘fewer than’. 

Extend and create 
ABAB patterns – 

stick, leaf, stick, leaf.  
Develop fast 

recognition of up to 
3 objects, without 

having to count 
them individually 

(‘subitising’).  
Show ‘finger 
numbers’ up to 5. 

Know that the last 
number reached when 
counting a small set of 
objects tells you how 

many there are in total 
(‘cardinal principle’).  

Show ‘finger numbers’ 
up to 5.  

Experiment with their 
own symbols and marks 

as well as numerals.  
Compare quantities using 

language: ‘more than’, 
‘fewer than’. 

Solve real world 
mathematical problems 
with numbers up to 5. 

Strands: 
Mathematics 
 
Numerical 
Patterns  
 
Spatial 
Reasoning 
 

 

 

Continue, copy and 
create repeating 
patterns. 

Count objects, actions 
and sounds. 

 
 
 
 
 
 

 

Subitise. 

Link the number symbol 
(numeral) with its 
cardinal number value. 

Compare length, weight 
and capacity 

 

Select, rotate and 
manipulate shapes in 
order to develop spatial 
reasoning skills. 

Compose and 
decompose shapes so 
that children recognise a 
shape can have other 
shapes within it, just as 
numbers can. 

Automatically recall 
number bonds for 
numbers 0–10. 

 

Count beyond ten  

Compare numbers 

Understand the ‘one 
more than/one less 
than’ relationship 
between consecutive 
numbers 

Explore the composition 
of numbers to 10. 

 

ELG: 
Number: 
Have a deep understanding of number to 10, 
including the composition of each number.  
Subitise (recognise quantities without 
counting) up to 5.  
Automatically recall (without reference to 
rhymes, counting or other aids) number bonds 
up to 5 (including subtraction facts) and some 
number bonds to 10, including double facts.  
Numerical Patterns: 
Verbally count beyond 20, recognising the 
pattern of the counting system.  
Compare quantities up to 10 in different 
contexts, recognising when one quantity is 
greater than, less than or the same as the 
other quantity.  
Explore and represent patterns within 
numbers up to 10, including evens and odds, 
double facts and how quantities can be 
distributed equally.  

 





The Natural 
World  
 
 
 
 
 

Recognise that people 
have different beliefs 
and celebrate special 
times in different ways. 

Draw information from a 
simple map.  
 

Recognise some 
environments that are 
different to the one in which 
they live.  
 

life in this country and 
life in other countries. 
 
Describe what they 
see, hear and feel 
whilst outside. 
 
 
 
 

Understand the past through settings, 
characters and events encountered in books 
read in class and storytelling.  
People, Culture and Communities  
Describe their immediate environment using 
knowledge from observation, discussion, 
stories, non-fiction texts and maps.  
Know some similarities and differences 
between different religious and cultural 
communities in this country, drawing on their 
experiences and what has been read in class. 
Explain some similarities and differences 
between life in this country and life in other 
countries, drawing on knowledge from stories, 
non-fiction texts and (when appropriate) maps.  
The Natural World  
Explore the natural world around them, making 
observations and drawing pictures of animals 
and plants.  
Know some similarities and differences 
between the natural world around them and 
contrasting environments, drawing on their 
experiences and what has been read in class.  
Understand some important processes and 
changes in the natural world around them, 
including the seasons and changing states of 
matter. 

 

 

 

 

 

 







Forest School 

Brownlow Fold Forest School was set up In the Summer term of 2023. This will continue into the 23-24 academic year once the Reception children are settled into school 

and routines. 

The ethos of Forest School is based on a fundamental respect for children and for their capacity to instigate, test and maintain curiosity in the world around them. It 

believes in children's right to play; the right to access the outdoors, the right to access risk and the vibrant reality of the natural world. A wealth of research supports the 

beliefs and benefits of Forest School for children. 

Forest school is a relatively new approach, it takes inspiration from some of the oldest pedagogy in the world. For example, Friedrich Frobel had a deep love of nature and 

had a strong belief that the appropriate place for children is within nature. Frobel introduced the very first Kindergarten - a garden for children. 

Brownlow Fold's Forest School reflects this attitude and encompasses the theories and work of other recognised pedagogies such as the Scandinavian approach to Forest 

School where regular opportunities to achieve, develop confidence and self-esteem through hands on learning experiences in a woodland environment. 

'Play is the highest expression of human development, for it alone is the free expression of what is in a child's soul.' 
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Risk assessments are in place for all Forest school activities, from fire cooking to den building and the use of tools. 

 

Our Forest School Aims 
• To promote confidence and resilience 

• To promote creativity 

• To build a generation of risk takers 

• To develop physical development 

• To support wellbeing 

• To develop social and emotional skills 

• To build a community of life-long learners 

• Present children with opportunities to use a range of tools as well as create and manage their own projects. 

• Facilitate child-led activities across a variety of seasons where children will experience risks and challenges. 

• Allow children time and space to reflect on learning, individually and collectively, and develop a strong, positive relationship with their natural world. 

• Embody Brownlow Fold’s ‘Growth Mind set’ outlook where children are taught to love challenges, be intrigued by mistakes, enjoy effort, and keep on learning. This specialised 
learning approach which sits within and complements the wider context of outdoor and woodland education, enables every child to drive their own development amidst the 
wonder and magic of all the seasons. 

Why Forest School? 
There are almost too many benefits of Forest school to list, but here are the main reasons why Brownlow Fold decided it was an important approach for us to implement; Forest school and 
time in nature has been proven to – 

• Boost the immune system 

• Improve mood 

• Increase ability to focus 

• Increased energy levels 

• Supports self confidence 

• Develops imagination and creativity 

• Supports emotional and mental wellbeing 

• Exploring awe and wonder 

• Connecting to nature 

• A sense of belonging 

Risk and Challenge through Forest School 
Risk taking is widely understood to be a natural part of a child’s development. Adults who work with children are moving on from thinking of risk only in the context of ‘the risk assessment’ 
which decides those things are too dangerous to allow. 
But are rather looking at risk from a child’s point of view, making an analysis of the risks and the benefits to create a Risk Benefit Analysis (RBA). Risks and risk taking is even better 
understood when re-framed as challenges. Providing realistic challenges for children and allowing them to work through the challenges they set themselves supports their development, 
actively engages them and helps them better understand themselves and each other. 
The benefits of risk taking include: extending skills, developing physical and emotional capacities, challenging ourselves in new ways and gaining direct experience of the consequences of 
our actions. Being brave and conquering a fear is something that is very important to children and a sign of growth.  



High Quality Texts Underpinning Our Curriculum 
Nursery 

 
 



Reception 

 









Retrieval Practice in the EYFS 

Cognitive overload can be a barrier to learning and can subsequently halt a child from achieving their potential. In the EYFS, this is even more fundamental 

because if children cannot retain the building blocks for future learning, they may struggle throughout their schooling. 

Learning must be broken down into manageable steps. This means children process just a few 'chunks' and then build on this in the next lesson. 

Reviewing, revisiting and reactivating prior learning is a powerful tool to build fluency. The method of frequent reviews allows children to build on what they 

know, especially when new concepts are introduced. 

Teachers provide simple but clear models of the skills and content they are teaching enabling better outcomes. Using the power of talk to show simple thought processes 

and things that could go wrong will support speech. Scaffolding for more complex tasks will also help children. 

Staff can use questioning in many ways. They can clarify a child's understanding or understanding of the child's learning process, rather than just seeking an answer. 

Independent practice is essential to give learners time to process and practice tasks using the new concept and make sure children are not making too many 

mistakes. Learners need this time to rehearse. Rehearsal enables knowledge to become automated and a part of long term memory. 

The cycle of planning, observing and assessing is key as part of retrieval practise. 

Brownlow Fold Primary

School 

EYFS Provision Journe-v

Our Learning Journey is added to a classroom 

display each week, at the end of each half 

term this is moved into a floor book. The floor 

book is kept in the classroom for the children 

to freely look back on. This allows for natural 

reflective times within our provision. Adults 

are able to effectively question the children 

during these times as part of our retrieval 

practice. 







Preparing for Moving to Key Stage One 

The move from Reception to Year One marks a shift from the play-based Early Years Foundation Stage curriculum to the more structured Key Stage 1 approach. Children 
adjust to changes such as increased formal learning, longer carpet sessions, and more focused tasks. Successful transitions usually involve gradual changes—such as 
continued use of play-based learning at the start of Year One—plus strong communication between teachers, parents, and children. When well supported, the transition 
helps children feel secure, confident, and ready for more formal learning. 

Consistent Communication Between Staff 

• Reception and Year One teachers should share information about each child’s learning style, interests, and needs. 
• Transition meetings are planned to ensure continuity in routines, behaviour expectations, and curriculum themes. 

Use of Familiar Routines 

• Keep some Reception-style routines (e.g., self-registration, visual timetables) in early Year One to help children feel secure. 
• Slowly introduce new Year One routines over the first half-term. 

Classroom Environment Adjustments 

• Set up Year One classrooms with a balance of structured learning spaces and play-based areas. 
• Use open-ended resources so children can continue to explore and experiment as they become accustomed to more formal tasks. 

Transition Activities 

• Arrange “stay-and-play” or short visits to the Year One classroom during Reception. 
• Invite Year One staff to read stories or join Reception activities so adults become familiar faces. 

Parent Involvement 

• Provide parents with information about what Year One will look like and how they can support at home. 
• Offer opportunities for parents to visit the Year One environment before September. 

 

 
 
 
 



EYFS Learning Environments 
Reception Classroom 
 

       
 
Nursery Classroom 
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